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Already at S.T.K.S. it is apparent that the staff
are having to learn new skills ang new content in order to
deal with teip Tesponsibilities, Indeed this ig current Ly
one of the nain Purposes of thig exercise, Staff noy fing
thenselves forced to find out what is being lectured to the
students at any given tine ang to keep abreast of the
students! reading. S0 too they nust be prepared to discuss
fron Hany different boints of viey the subject under
eXawination ang in the brocess are brought much closer to
individual students thean has becn the case in the past.

The stafr fing they nust teach the Students "hoy to learn" -
how to naximise theirp Teading and to express themselves

in writing - S8kills which one staff member has declareq are
not very apparent currently in third year studentsg!

This systen eénables the staff to make a more Teasoned,

€xamination perfornance, In time, ag the starr becone
faniliar with their new role and develop Their knowledge
and skill ang as they can compare studentg from year to
Jsear, they wilil be able to Tecognise common learning
bProblems ang Tesponses and to identify and respond to the

tasks." (Fourth Report, pages 27/28)

70, The 8.T7.K.s. staff have agreed that:

a) Tutorials will De formally timetableg and copieg of
the tiretable nade available to the students and the
acadenic office (Miss Octari).

b) A chart will be displayed in the academic office
showing when tutorialg have taken place,

c) A record of the tutorial wWill be Placed in each
student'sg file by the tutor,

d) A review of each student's Progress and an assessment
Will be nade Tegularly in order to decide whether:
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1l - a student's progress is satisfactory

2 - he needs special attention from the staff

3 ~ his lack of progress is such that a question
arises regarding ¥is suitability for social

work and his continuation at 8.7.K.8.

having been given all available help, if it is
agreed that a student is not suitable, he should
be given €very assistance in withdrawing fronm
Fadialal, safeguarding as far as is possible the
student's personal needs and the school's inte rest,
(Report 5, page 14)
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i I Partly to offset the staff burden and more
positively to give selected and brepared students an
opportunity to explore the role of tutor a scheme whereby
hand-picked third year students “ight help eventually to do
sone tutorial work could be considered,

Visits of Observation

724 The visits of observation Programme should be
sustained and firnly anchored to the classroorn teaching.

Teaching Materials

75 The need for teaching naterial, g Tesponsibility
that falls heavily on teachers and field Supervisors, nuat
be tackleqd vigorously and in earnest. The school nust

have such a working party with defined Tesponsibility,
Specific assignnents and target dates in this endeavour.
In this particular context, too, another attenpt should be
nade for the school to Succeed after a number of abortive
attenpts to initiate a simple professionally'focussed
Jjournal,

English Language

74, Written naterials, professional communication, Study
Abroad and the use of outside Advisers realistically

depends heavily on the use of the English langueage.
Inprovenent in English teaching with skill ir the use of the
language can be enhanced by working ocut an arrangenent witn
the language laboratory facilities at the Teachers!

Training College (I.K.I.P.).
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Educational Radio

75 Through the radio station at I.K,I.P, the school
night experinent with pbroducing programmes which would
provide a model for boosting social welfare developments
through educational radio.

76, The staff should also be involved in neking ongoing
evaluations, reviews, and suggesting modification in the
areas of acadenic concern, such as

EXAMINATIONS, SANCT IONS, STUDENT MORALE, ASSESSMENT ;
CONTROL OF STLFF, INTEGRATION OF FIELD AND CLASSROOM
TEACHING.

Library

77, There is no question that the library at 8.7.K.5.
is in need of new volunmes and Journals, The prevision
of these has been nentioned under the recomaendations 1o
the Board of Education. However, S.T.K.S.can inprove
Present usage ang Prepare an approach to the influx of
new naterials ag they becone available, On present usage,
library policy nust be reviewed, rules clearly stated ang
strict inplenentation of the rules enforced for both
students and stafr.

784 The intrduction of new naterial should follow along
the Board of Education lines ang the suggestionsg nade to
S.T.K.S. specifically,
a) each book be assigned to a member of staff for a

linited period of one nonth.

b) The staff nember produce a short review in Bahasa
Indonesia, particularly discussing its valuc or
otherwise for teaching here at the eschool,

¢) The reviews be displayed in the library.

d) The books be Placed on the shelves of the 8.7.X.9.
library in the usual way,

e) Requests for further copies of these booke pe sent
to Djakarta along with copies of our reviews.

(Report Five, page 26)
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79 . Reviews or notices regarding new bocks must be
nore widely circulated as indicated in another sect of
suggestiong.

1. the notices appear on the library on a board with
the heading "New Additiong",

2. possibly the notices appear on a board in the
Headquarters library.

5. the notices night be circulated to other educational
institutes and to interested organisations and
persons.

4. the books be assigned to Ministry staff forp revieus
to be made from the Indonesian point of view, with

reference to the relevance and best use of the books
in Indonesia.,

5. these reviews night then be circulated as a library
news-letter,

(Report Addendun five, Appendix 4)

Fieldwork

80, 8.T.K.S. and the Ministry know how rwuch stress the
Adviser has put on the developnent of a strong fieldwork
component into the S.T7.X.S. brogramme and how nmuch work

the staff has done with the Adviser in getting this started.
Fieldwork has also been a very considerable focus for the
staff truining seminars, The foundetions have been l1aid
and practice and growing skills ang sophistication are

now required. Many details have been gone over with the
staff and may be Sumnarised in this 1ligt of areas of
attention brought to the notice of the school,

a) Inproving relations with field personnel

b) Improving the definition of requirenents for student
perfornance placenent by placenent

¢) Maintaining a strict tinetabling of student - supervisor
neetings in the field, both on an individual supervisory
basis and in student 8TOUp - supervisor sessions

d) Improving record-keeping by staff, development of
student case records and presentation of naterial
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e) Inproving staff presentation of student supervision
experience in the regular seninars

f) Inmproving evaluation of student perfornance

g) Improving asscssment of the placenent and the service
rendered

h) Inmproving the background and bibliographical naterial
Placenent by placenent

i) Keeping and naking readily available field work
naterial in library archives

J) Improving the writing of papers on service and
discussion vith the appropriate people in the
community

k) Extending fieldwork to full 20-week senesters and
bringing in the second~year students

1) Refining field experience into teaching material

n) Encouraging the writing of field-based scripsi

n) Encouraging the discussion of field exanples in
relation to social work concepts in the classroon

©) Developing the use of field problems for formal
exanination purposes

P) Improving the contents and use of the library

q) Appraising the field work inpact on classroon teaching
and the inplications for curriculun development

) Involving teachers who ar'e concerned with the baclk.-
ground knowledge subject to review content in relation
to social work needs

s) Link community development teachers to I.P.M. Malang
(see Meno 10th August)

(Final Report, page 8/9)

81. This last recormendation is spelled out in a
nenorandun nainly concerned with short courses which T

shall discuss later but the relevant S.7.X.S. recommendation
reads as follows:

"In accordance with the unity of education it ig nost
desirable that graduates fron 8.7.K.S. should receive
sinilar training and that the L.8.D./C.D. training at
5088 be integrated with the Bl P B



I therefore reconmend that
S.T.K.8. staff who e supervising students in community
based field placements and who are Tesponsible for
nethod teaching, join with the trainer teans, in the
Sane way that B.P.T.S. Supervisors will join the four
weekshort courses as trainers every threce months,
S.T.K.S. should do the sane., They would also be
expected in consultation with I.P.M. %o work out long-
tern training appropriate to 8.7.K.S. requirements both
in the classroon and in the two day a week field-work
situation in Bandung."

(Addendun to Report Five, Appendix 3, page 3/4)

82, A recormendation has alsc been nade for making the
best use of an Anerican social worker, Mrs, Hansen, who
is currently in Bandung ang eager to be of help, A

detaileq Job-description has been devigeq for her ang
agreed by S.T.X.S., the Ministry, and the Family Planning
Organisation. The administrative negotiations with United
States 4.I.D. should be pursued.

83. The fieldwork Prograrme is bringing the school
increasingly in touch with the social services as they

other training institutes will undoubtedly draw upon.
In this Trespect S.T.K.S. will be forging xternal links
and has tasks in two major areas.

1. BSchool Supervisors will fing themselves in the unigue
position through the students" fieldwork, of Observing
and developing views on the delivery of service, Such
valuable ang increasingly detaileqd knowledge and under-
standing nust be creatively shared with the service gtars
not only for improverent of the fieldworik Training
bProgramme but in the interests of the inprovement of
service, This is a delicate natter for the school but
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of school policy and deliberately set up and implemented

as part of the school machinery. The role of educational
supervisors are central to the whole effort and this role
has been spread out as follows:

"A member of staff will be assigned to each student as a
supervisor (in the social work education sense)., Each
supervisor will in addition be responsible for a small
group of students and the close liaiscn with the
adninistrative or service staff of the institutions or

the Ketjanatans. The supervisor will carefully follow
the student's work through the student's records,
supervisory discussion, group discussion and fcase
presentation', and he will have the responsibility of
aiding the student's individual capacity for learning

and developnent of skills and understanding, to keep pace
with the field experience. So too will the supervisor
hinself come to know and understand the many-facetted
aspects of the setting with which he is particularly
concerned and so gradually build up a fund of experience
and consciousness of the problem-solving processes which
will enhance his value to subsequent students who will be
placed in the same setting. Here again the supervisor
will also be recognising the individual quality of student
growth in social work capacities and also recognise
recurring attitudes, responses, and ways of learning

of the different students faced with sinilar difficulties -
this too will deepen and widen the understanding and skill
of the supervisor as educator. As the staff becone nore
involved, through the students, with the social proble. s,
a leavening will take place of the theory with which they
are concerned as teachers in the classroon, Consultation
and infornmal training of field staff can be expected to
develop and slowly supervisors night be trained who are
not, as at the moment, directly employed by S.T.K.S. as
lecture staff. What is clear is that as staff and
students are exposed to the public, the reputation of

the school will stand or fall on their perfornance and
degree of professional bearing.
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The stress all along in this current developnent
has been with the provision of new teaching and
supervisory experience for the staff of S.7.K.S. Though
returns can be expected both in the effectiveness of
training students and hopefully in turn in service tc the
public, for some tinme to come this should be considered
nerely a bonus to the basic attenpt to start the staff
off on the path to beconing recognisable social work
educators",

(Report Four, page 29/30)

84, The details of the supervisor's responsibilities
have been laid down

a) Students are seen in their field placenents
regularly.

b) Students are made to subnit their reports every
two weeks regularly.

¢) Individual supervisory teaching based on these
reports for each student every two weeks regularly.

d) Group conferences are held with the supervised
students every two weeks regularly.

e) The supervisor naintains proper contact with the
service personnel of the placenent where the
student is working and deals proomptly with all
natters arising.

f) Supervisor keeps a regular record of student's
progress on the student's dossier.

g) Seninars are attended regularly.

h) It zight be useful to ask for supervisors's
records before honoraria and expenses are paid,
in order to make sure that the dubies being paid
for are actually perforned".

(Report Five, Page 11)

In the course of work at S.7.K.S. it was agreed that

a) Every supervisor will produce his own timetable,
showing clearly on what days he is holding individual
and group conferences, with which students, where
and at what time.

b) Copies of this timetable will be made available to
the field work comittee, the students and the
servicing staff in the field agency.
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¢) The field work committee will display a chart
showing at a glance when supervision has taken
place between the supervisor and his student(s).

d) A record of the supervision will be placed on
each student's file by the supervisor. :

e) All field work reports will be systematically
collected and maintained by the librarian and
nade available on request.

f) A review will take place on all field work
placenents and decisions will be nade regarding
field work placenent for next senester.

g) Students under the guidance of the supervisor
will be required to produce a briefing report
which will be nade available to the next set of
students taking over the field werk placenents
next semester, and a series of briefing
discussions will take place between the retiring
and the inconing students.

h) A review will be nmade of the current Guidelines
to Field Work, and an improved version will be
produced which will include a section on Evaluation.

i) The school's policy is to continue with con-
current field work, having explored the advanbtages
and disadvantages in relation to block placenent.

(Report Five, page 13)

i i Within Bandung, the university and the Province
have schools of social welfare, and I.K.I.P. a social
studies part to advanced teacher training. Outside of
Bandung other institutions have much to learn fron
5.T.K.5's pioneering efforts. The school must
actively establish constructive ties with such
institutions, give consultation and work out detailed
collaboration.

Short Training Courses

84, Towards the end of my assignment I wrote:
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"Perhaps nowhere is more work to be done that in
the area of short courses. It weould be ingenuous not
to adnit to a sense of disappointment in the outcone
and nagnitude of the contribution that I have been able to
nake directly to this vital area of in-service training."

(Report Five, Page 7)

85, Difficulties in developing cffective short in-
service training can be considered under five heads.

l. Adninistrative ambiguities.
2. Shortage of suffiently skilled trainers.

3. DLack of clarity, priorities and specifics in
setting training objectives.

4. Working out the "units" of teaching and experience
with which to reach the objectives.

5. Follow-up into delivery of service as envisaged
by the objectives.

86. These difficulties have been discussed at sone
length along the following lines.

Adninistrative Anbiguities

The Adviser drow attention to this natter:

"4 Ministerial decree (HUK 4-1-18-167, 2nd November
1967) makes it quite clear that B.P.T.S. located in
Jogjakarta, is specifically designated to be responsible
for all natters related to courses of less than one year's
duration.

However, ny experience indicates that the short-
tern training courses with which I have had any connection
are very nuch the responsibility of the Directorates
concerned, with B.P.T.S. not being used in the manner
suggested in its terms of reference.™
(Report Four, Page 11)
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8% At the termination of ny assignment the Board of
Education appeared to have confirmed in its report that
B,P.T.S. should have the central educational responsibility
for short courses in consultation with the Directorates
(and not vice versa). On balance I think this is the
right decision. However, it remains to be seen

whether in practice the Directorates accept this position
and actively recognis the on-going "authority" (?) of

the Board of Education and the role set out for B.P.T.S.
The way in which the Board of Education and B.P.T.S.
function in relation to planning and implementation of
short courses to ny nmind is one of the crucial dcternin-
ants of development in this inmportant area of training.

IT. Trainers

88. Having acknowledged the adninistrative value of
placing central responsibility upon B.P.T.3. it would be
irresponsible to gloss over the very linited resources of
staff in terms of number and quality. I have written:

"it the present time B.P.T.S. is very poorly
equipped to carry out its stated task. Leaving aside
the natters of budget, transport, etc., the training
potential of the personnel is faced with even greater
inpediments (though of the same kind) than those being
experienced at S.T.K.S. What I have had to say about
social work education as a career in its own right applies to
B.,P,T.S. in particulazx, It nmust be the professional
skill of such staff to be able tec follow events in the
field of service very closely and to be able to record
then, interpret them, relate then to theoretical concepts
and to the appropriate literature, and to disseminate
their considered judgement and thinking. In addition
they nust be able to identify in specific detail the
objectives of any given training progran, and to break
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these down into the relevant teaching units so as to
ensure learning of the items required to fulfilling
those objectives. This requires a keen and ruthless
listing of priorities, a sensitive awarcness of the
patterns of learning of non-acadenic "students", and
knowledge and skills in the methods and techniques of

social work, adult education, and in-sc¢rvice training.

The Indonesian conditions have unfortunately made
it impossible until now to nurture personnel with skills
of this kind, ang it is the purpose of the Staff College
idea (discussed elsewhere) to begin the process of
producing the appropriate Indonesian personnel for these
cducational tasks. Of course this will take tine.

In the interim I an inclined to offer for deliberation

(if all other considerations were neutralised) the
suggestion that the B.P.T.5. educators should for a few
years Jjoin with he S.T.K.S. staff. They would undertake
the sane full-tinme field work/classroon/tutorial
responsibilties (so reinforcing the S.T.X.8. effort)

and yet timetable their contribution so as to be available
on a planned basis for duties in relation to a carefully
scheduled scheme of short-term courses of all kinds."

(Report Four, Pages '11/12)

89. Accepting that purely educational criteria werc not
the only reason for separating out S.T.K.S. and B.P.T.S.
and that the reasons fcr doing so still exist, along with
the present fact of separation, I am inclined to recommend
that in the interests of S.T.K.S., B.P.T.5. and long term
development of social work educators, at least some of the
B.P.T.S. staff be seconded to reinforce S5.7.K.S. in the
way suggestbed above.

ITI, Training objectives

90. The object of training in the main nust be stated
by the Directorates responsible for service and in
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collaboration with the educators help to rcfine these
objectives in terms of priority and in relation to what
can be taught within a specified time and with given
resources. This is a matter where nost careful and
sophisticated thought nust be brought to bear in order to
nove away fron broad generalities of what a service
intends towards specifically defined activities and
skills required to realistically fulfill those
intentions. It is well to renenber that training is
only one of the instruments in planning to neel social
welfare objectives.

IV. Units of Teaching and Experience

91. It is only based upon the objectives that a skilled
svaff can begin the process of refining and building upon
their experience in developing the teaching ncthods,
skills and naterials to appropriately meet the nceds of
trainees.

V. Delivery of Service

92. The situation has been put as follows:

"The real test in short-tern courses comes in
evaluating whether or not the participants are able to
~deliver neasurably inproved service consequent upon their
training, There is a distressingly large element of
conditions which impede such delivery; the usual budget,
transportation communication, equipnent, etc.y, and also a
tradition of "courses" which concentrate on "subjects" in
general rather than "objectives" in a high degree of
particular, As a result, as I listen to service staff
and ex-student trainees, it is difficult to avolid the
conclusion that there is a high proportion of wastage of
the pitifully small educational resources that we do have.
The fact is that unless things are taught that can be
actively practiced and inmproved upon, and that adequate
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control, supervision, follow-through, feedback, and
provision of the necessary resources for inplementing
learned skills are made available to the trained staff,
then all our hopes and strivings for inproving the scope
and standards of social service will come to nothing."

"The message here is that any resources made
avallable for training nust include a built-in guarantee
that participants can and will make use of the training
provided, and that the programne planners will include

as an integral component of the trainers' work the follow-

up and supervision of specific work tasks indicated above,

and a thorough going evaluation to enhance all subseguent

training.n

(Report Four, Pages 12/13)
Decentralisation of Short Term Training

935, Recommendations include suggestions for B.P.T.S.

to nove away fron the pattern of centrally held courses
except for these progrannes concentrating on inter or
supra provincial functions and instead to develop an
initiatory, consultative, advisory and actively supportive
role in relation to province based training progrannes.

"The training approach conceivably should rest on an
adninistrative structurec incorporating a province "training
officer" who would be closely in touch with B.P.T.S5. as the
national body responsible for short-tern training. The
training officer too is envisaged as part of a training
comuitbtee which would in turn be part of a parent body
acting broadly in the field of social welfars as an
advisory board to the governor of each province. It
would be a training officer's Tesponsibility to specify
the priorities for training in his province, and to know
what training resources were already available for
utilization in the province. In consultation with B.P.T.S.
he would set up programnes of training and look to the
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central government to supplenent the training with
consultations, additional lecturing, and denonstrating
staff as required, and to help with methods and teaching
naterial. This kind of training is of course envisaged
for the personnel providing face-to-face service in the
cormurity, and would have a very practical orientatiocn.
Province-based, it would take into account local
conditions, resources and possibilities. Ainother ren’
advantage of this approach is that the participants would
be nore closely knitted to the administrative structurc
of the province, and each would find that his fellow
workers, with whon he had day-to-day conbtact, would also
be newmbers of the training course,

This contrasts dramatically with the approach in
the past, as when one houseparent fron each institution
in the country was expected to be brought for short-
course training; those trained were subsequently returned
to a situation which he had previously left and where he
represented a single voice trying to rearrange and create
new types of practice from a course largely theoretical,
in a situation where he was relatively unsupported either
adninistratively or among his fellow workers. The
decentralised approach of training would ensure local
support. Of course this implies that the central
governmeat would play a vital part in the whole process
and that there would be close supervision of the work of
such trainees following their training. The supervisory
possibilities would be enhanced by the fact that the
province training officer and his cormittec would be
closely involved with the training and would be farmiliar
with what was taught and what night be expected in follow-
through into practice. This is not pcssible in centrally
provided study courses as envisaged in earlier proposals
for training",

(Report Three, pages 43/44)
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94 . Nevertheless centrally held courses are not
cornpletely elininated by decentralization. Sone
nationally held courses are still envisaged.

"Such a direction for short courses in no way
elininate the need for scme kinds of nationally held
courses. sadministrators at the policy interpreting
level, training officers, and when the tine is ripe
for "specialists" who will need sophigticated techniques
in the social welfare field - such personnel all lend
thenselves to nationally or regionally held progranmes.

The Ministry should also plan for conferences
and workshops for its province officers where there can
be an exchange of thinking and an opportunity for both
to keep up to date. Certainly two-way cormunicaticn
would be enhanced in this way."

(Report Three, page 45)

Training Related to L.S.D.
95. Specific recormendations related to L.S.D.

training nay serve to illustrate the pattern of
adninistration/education, directorate/B.P.T.S.
relationship envisaged, as well as collaboration with
an outside training body in this case I.P.M. Excerpts
fron a Menoranda of 10th August 1969 read as follcws:

"The participants (L.S.D.Trainees) had succecded
in agreeing upon a realistic Job description for field
workers and, deriving from this, developed their own
training task and the programme to be followed."

"The Dircctors of each training centre will un-
doubtedly run into nany educational problens with the

new nethod and training endeavour, which they will need
help in dealing with.

They will want to confer with each cther, nake
sure that the new nethod is maintained in the face of
nany old pressures and will wish %o develop the whole
approach further, arising fron their growing experiencs.



To do this they will need skilled consultaticn. I
would suvggest. Regular (say once a nonth plus nore if
specifically required) consultation taking place with
the Directors cf B.P.T.S. responsible for short course
training and an appointed staff nember of I.P.IM.

I.P.M. are willing o provide such a nember".

"In order to maintain the naxinun effectiveness
and growth of the training prograrmes it is essential
that there should be a follow-through of the training
for trainers. In addition to consultation I recommend

acceptance of an I.P.M. offer to -

a) Provide a once a year on-going "training of the
Trainers"

b) Provide once a year a pregrarmne focussed on the
Plenning and Execution of Developnent Projects for
the trainers and to include other workecrs in the
Connmunity Developnent Field."

"In the sane way that follow-through is inportant
for the trainers it 1s essential that there be a follow-
through for those trained. Without this there is no
way of knowing how effective the training has been, whetheu
it is being actively applied. or how training can be
progressively inproved to neet the changing field situation.
Without a built in plan for follow-through a situation
will arise like that of the first training course (held
in Batu) where very little is now known.

Two approaches are suggested here:

a) Planned periodic on-going training progranmes fcr
the trainees.

b) in educational supervisory systen.
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A way nust be devised for on-going support for
trainees, helping to interpret their function to the areas,
offering on-going consultation on the field programne
and difficulties in the use of their skills, continuing
their education and in helping then prepare work records
and naterials for te training programre to which they
will be called periodically.

I would suggest that B.P.T.S. should ain at
providing on-going supervision to trainees (job
description to be worked out in a Training for Trainers
and Supervisors aided by I.P.M.) A trial period
should prscede a target of say 6 supervisors tc each
Provincial Training Centre. Bach supervisor will be
assigned to trainees in a given geographical area.

It would be advisable for the supervisors to be part of
the trainers group. They should ordinarily spend two
nonths as supervisors and a third month as trainers on

one of the training courses. On a rotating basis
therefore 2 supervisors would be acting as trainers on
each course. The supervisors would contribute their
considerable growing faniliarity with the trainees and the
field to the training, receive reciprocal support fron
being part of the training-teans and of course Jjoin the
on-going training courses for the traincrs."

"Ls the trainers gained in experience and the
problens were dealt with and the courses and supervision
were perfected, it would then be tine for the B.F. T8
to extend this training approach to further Provinces.
As nmore and nore experienced workers functioned in the
field the tine would becme ripe for considering the
talling off of educational supervision and replacing it
(after a sufficiently high standard has been reached by
the trainee) by a properly developed field service
supervision (the responsibility of the adninistration is
of the particular service), This is of course a very
long tern consideration.”

(Addendun to Report Five, Appendix 3, pages 1/2/3/4)
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short Courses: General Recommendations.

95. To return to general recommendations regarding
short courses, there nust be an overall long tern plan
for training different kinds of personnel and for
different courses for the sane perscnnel as a cunulative
continiun at appropriate intervals and fis plan nust fit
in with the wider planning of the Board of Education,

96. Sufficient tine rust be given to thinking through
and planning of courses and a guide as to what is
required appears in the recormendations that:

"Courses should be planned for different kinds
of personnel and for different courses for the sane
personnel at appropriate intervals. (Ratten)

Short courses plans nust be reviewed with great
care. The question of creating social work educators
is crucial here. Equally inportant is job analysh
of the tasks to be performed by those being trained
and clear assignnents given to those trained with an
educational and supervisory follow-through built into the
adninistrative structure of the service. This matter
is of paranount inportance. (4,12 4,13 5,7 Menmo Aug 10%h)

Short courses should have g high degree of
specific task-oriented content with cpportunity for the
learning and practice of skills. Background naterisl
and orientation content should be written up and
distributed and not take up valuable course tine. (4.12)

411 short courses should be exanined carefully for
content and nethod; selection of trainees nust be
nore carefully thought through than ab present; full
infornation and working papers should be circulated by
the staff, and working naterial fron the trainees should
be required prior to the beginning of the course.



